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ABSTRACT 

This editorial dealt with the effectiveness of the recent shifting of English language teaching 
(ELT) approaches from Communicative Language Teaching (CLT) to the post-method 
pedagogy in the second or foreign language frameworks and represented the swaying 
needs of post-method in the perspectives of English as a second or foreign language along 
with the preceding studies about the communicative language teaching. Some scholars 
consider that CLT has been unsuccessful in reaching its goal in the frameworks of English 
as a second/foreign language teaching and learning, while others have opposite views. 
Few academics even tagged CLT as a symbol of western preeminence, which is quite 
unacceptable. Post-method is certainly a flexible teaching method, but the teachers must 
first comprehend why and how this transition should be carried out. The current editorial 
focused on the ELT development of second/foreign language frameworks. The editorial 
depicted that the post-method has not been organized appropriately to make the transition 
effective.  
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INTRODUCTION 

CLT has been incorporated in the last two decades of the English language curriculum in 
most areas of Asia and Africa (Orafi & Borg, 2009), where there is an EFL or ESL 
context (also mentioned by Rahman, Singh & Pandian, 2018). The teachers of those 
countries have been teaching English in the communicative approaches widely after the 
beginning of CLT. But in many non-native English-speaking countries, it might not be 
quite comprehensible indeed. Many concerned countries worked on communicative 
approaches in innovative ways and reshuffled, refined, or redesigned as per the needs 
vented from time to time.  

Quite the reverse, countries with second or foreign language contexts for English could 
not advance satisfactorily. Most of the teachers of Bangladesh are still looking for a 
better way to teach the English language in the classrooms. Whether for negligence or 
inexperience, many EFL teachers are not concerned with the current needs of ELT in 
Bangladesh to make the learners skilled to compete with the other world. So, the whole 
attempt of CLT has witnessed a mismatched situation (Billah, 2013). Consequently, the 
current EFL situation necessitates certain imperative teaching tactics for Bangladesh. 
Learning English was supposed to be relatively relaxed in CLT than in other tactics. 
Mahbub-ul-Alam et al. (2014) pondered that if any method cannot stay for long, the 
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exertion will be unproductive. But though CLT has been predominant for the last twenty 
years in Bangladesh, no fundamental or mentionable changes have been found. So, 
significant changes and modifications are needed to develop the ELT approaches. 
However, Podder (2016) alleged that the teachers are not the only responsible groups 
for the inefficacy of CLT in Bangladesh because they were not trained properly before 
introducing the CLT approach.  

However, in connection to such needs, several researchers have already demanded 
using post-method educational approaches to teach the English language academically 
in the ESL/EFL classrooms. This editorial also supports that post-method can be 
effective if the systematic design is ensured. The term ‘post-method pedagogy’ was first 
coined by Penny cook (1989) and was later established by Kumaravadivelu, 1994, 2001, 
2003, 2008). However, teaching English in post-method may be a fundamental humane 
approach that can fervently facilitate both the EFL teachers and learners in the second or 
foreign language frameworks. In that case, the transition should be well-adjusted, 
effective, and workable.  

This qualitative appraisal is intended to review the relevant studies on the present status 
of Communicative Language Teaching (CLT) and the practicability of the said transition 
toward post-method pedagogy in the ESL/EFL contexts.  

Failure, Potentials and Success: Present Status of CLT in ESL/EFL Frameworks 

CLT had potentials, but it did not succeed due to some mismanagements or administrative 
failure and the failure to deploy its tactics in the ESL/EFL classrooms. Though some 
researchers consider CLT as unsuccessful. Ellis (1994) mentioned that one of the foremost 
difficulties to use the communicative approach was that teachers were dependent on the 
intrinsic custom practices of teaching. Karavas-Doukas (1996) and Li (1998) investigated 
the perceptions of Greek and Korean teachers' acumens respectively about CLT. They 
informed that the teachers come upon difficulties in using CLT practices in the classrooms 
(also cited by Ansarey, 2012).  

In addition, CLT also encounters difficulties in Taiwan, Indonesia, China, and so on (Adi, 
2012; Chang and Goswami, 2011; Chowdhury and Le Ha, 2008). Chowdhury and Le Ha 
(2008: 308) also mentioned that CLT instigated difficulties, problems, frustration, failure, 
dissatisfaction, tensions, and confusion for many language teachers and learners around 
the world (Gupta, 2004; Hu, 2005; Le, 2001; Li, 1998; Liu, 1998; McKay, 2003; Rao, 2002).  

Furthermore, Le Ha (2008) found that CLT often faces confrontation from teachers and 
learners due to “expectations”. Chowdhury and Le Ha (2008: 308) further reviewed some 
literature (Auerbach, 1995; Chowdhury, 2003; Edge, 1996; Liu, 1998) and found that when 
CLT is applied in reality, its instructive values often struggle with numerous cultural, social 
and professional values embedded in the practice of teaching and learning around the 
global contexts. 

Freeman (2000) believes that the CLT approach advocated instructional practices that 
improve communicative capability in authentic contexts. But for the ESL/EFL contexts, CLT 
could not get the expected result.  

In Bangladeshi ESL/EFL situations, there are many remarks of different academicians and 
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researchers. For example, Rahman et al. (2019) ponder that “with the CLT innovation, 
teachers’ needs were overlooked, and to an extent, it was imposed on them” (p.6). Ali & 
Walker (2014) feel that CLT outcomes in Bangladesh has not been as per expectation 
despite spending a lot of money and time (p.35). Chowdhury and Le ha (2008) mentioned 
that even though CLT claims to create a democratic classroom that is responsive to 
students’ needs, it is often inappropriate and incompatible, neither classy nor responsive 
enough for the complex educational needs and cultures of students in certain settings 
(p.305). Iqbal-e-Rasul (2016) postulated that even after two decades of introducing CLT in 
Bangladesh, the objective of shifting the language teaching paradigm is yet to be achieved 
(p.24). Khan (2017 & 2019) felt CLT was not applied systematically, so it failed.  

However, Chowdhury and Le Ha (2008) showed CLT as a symbol of western superiority 
what Ariatna (2012) refused to accept that. The author of this editorial also disagrees 
with this view. A teaching methodology should be accepted as per the needs of prior 
analyses. So, any unexpected issue can not be welcomed that can create cultural 
aloofness. Besides, the vastness of CLT applications has not been explored in the east 
yet. Of course, researchers may demand a post-method or an eclectic approach for a 
better education process. But any western or eastern tag can only create confusion. 

Efficacy of Post-method: How Far is it Deployed? 

Huda (2013) ponders that none of the existing methods and approaches ascertained 
sound and perfect and could not provide expected results irrespective of language 
teaching contexts. English language teaching and learning are yet to be advanced in 
many ESL/EFL contexts like Bangladesh. Besides, the background issue of ELT is still a 
matter of confusion whether there is an ESL or EFL context in Bangladesh (Ali & Walker, 
2014). Huq (2015) considers that over the last few decades, discontentment has been 
conveyed about the current classroom teaching methods. So, the transition from CLT to 
post-method approaches gets a considerable rise. However, post-method allures the 
language researchers to cross-examine the different teaching approaches other than the 
native lingo.  

Post method pedagogy permits us to go yonder and surmount the margins of, method-
based instructions (Kumaravadivelu, 2003). The notion of Pennycook’s (1989) post-
method pedagogy began to take a resilient silhouette after Kumaravadivelu’s (1994) 
study in the mid-nineties of the last century when the existing methods and approaches, 
particularly the communicative approach, failed to become trendy with the confidences 
and potentials concerning ESL/EFL teaching and learning. In such a case, the concept of 
post-method materialized when the existing teaching methods and approaches could not 
reflect satisfactory results (Kumaravadivelu, 2001). 

Chen (2004, p.18) agrees with Chang (2006). The latter depicts a more inclusive 
considerate of post-methods considering it as the dynamic, malleable, and open-ended 
perception of teaching that is dissimilar from customary teaching approaches. But is it 
indeed effective in the ESL/EFL frameworks? How far does the transition get efficacy? 
How many countries have introduced a post-method curriculum or syllabus so far? How 
far is it deployed in the existing curriculum effectively? The method cannot be organized 
only through some theoretical explanation in macro or Meso levels. Rather, the efficacy 
should be swotted and examined by the scholars pragmatically with specific guidelines. 
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Therefore, it is high time the scholars took it as a great concern and reconsidered the 
transition issue considering both the learners’ and teachers’ flexibilities and facilitations.   

CONCLUSION  

Despite having scholars from home and abroad, post-method cannot get the proper 
scopes and floors to be flourished considerably in the EFL context of Bangladesh. This is 
the scenario of several other second or foreign language situations. The movement 
remained in literary theories. The critical journal articles or theories cannot hasten the 
post-method speed, which is actually not a method. Therefore, it should not be limited to 
a sudden eruption of a language teaching concern. Rather, the post-method teaching 
tactics for creating an appropriate and sensible learning environment are required. It can 
be an updated approach for EFL teaching and learning in Bangladesh, but there must be 
some rules. But the further detailed and subtle investigation should be made about the 
operational success of post-method.  

Most of the research reports showed the theoretical underpinnings of CLT backdrop and 
the probable success of post-method but the application of post-method is still to be 
explored extensively, and of course in a credible way. Because in many non-native 
English-speaking contexts, teachers may not understand the post-method tactics. So, 
they may be in diverse thoughts to apply in the ESL/EFL classrooms. Besides, the idea 
is still not clear to educators. Again, inexpert teachers may impose their self-made 
theories or techniques upon the students, resulting in reverse.  

Therefore, the theoretical explanations of post-method approaches should not be 
arrayed in an isolated way and a micro-level investigation is required to find out its 
efficacy in different second/foreign language teaching frameworks. Further research 
scopes for related study lie to postulate the researchers’ thoughts, ideas, comments 
about the transition from CLT to post-method in the English as a second or foreign 
language teaching contexts.  
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